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Working With Street Children

Introduction to Training Street Educators

Training is an ongoing process that prepares new workers and helps experienced ones perform better.
Everyone, regardless of their background and experience, needs the knowledge, personal
development, skill enhancement and moral support that comes from ongoing training. If it is spaced
over time, and if it provides ample opportunities to practice what has been learnt, it allows for review,
processing and consolidation of knowledge, attitudes and skills.

In this training package, the term ‘street educator’ refers to people who work directly with street
children with the aim of improving their lives either through outreach work on the street or by
providing services in centres where street children visit, sleep, or receive health services. Typical
activities of street educators include providing information about health issues and available
services, facilitating activities to build skills, delivering health services, making referrals, providing
counselling, communicating with families, and mobilizing the community to help street children.

Training for street educators is important because working with street children can be difficult. The
events that have occurred in the lives of many street children, and the situations within which they
attempt to survive can distress and overwhelm workers. Further more, street educators may even face
harassment at the hands of the police, shopkeepers, residents (because they may be suspicious of
people working with street children, who may be regarded as criminals), drug traffickers and street
children themselves (because they may be afraid that street educators may inform the police about
their illegal activities).

Training in how to work with street children in the area of substance use and health can be very
helpful for ‘street advocates’. Street advocates may be health workers who occasionally treat street
children, journalists who write about them, researchers who study them, community activists who
promote their cause, and government officials who are concerned about them.

This training package presents information and focuses on necessary skills. In addition, the
materials in the training package are designed to help street educators and other trainees clarify their
values and attitudes. Street education is a gradual, long-term process that must include a
commitment to empowering street children.
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The training package
What’s In It?

These training materials ‘Working with Street Children: A Package on Substance Use, Sexual and
Reproductive Health including HIV/AIDS and STDs have the following components:

® ‘Trainer Tips’ has been developed as a complement to the modules, to assist you in using
them to train street educators and others in working with street children in the area of
substance use, and sexual and reproductive health including HIV/AIDS and STDs. This
guide provides suggestions on ways in which the training can be adapted to the needs of
different groups of participants. It also offers ideas for training methods for the lessons in
each module.

® Modules which contain materials that can be used during training for street educators. They
would also serve as reference material for them afterwards. A brief description of the
Modules is given below.

Introduction. The introduction sets the stage and provides a background and justification
of working with street children. Included also are the terms used in the modules which are
operationally explained.

Module 1. Working with street children: an introduction. This module explains why
some children live or spend much of their lives on the street, and the types of problems that
they face. You should begin with this module if you are training individuals who have not
worked with street children before.

Module 2. Responsibilities of street educators. The second module introduces the
responsibilities of street educators. It begins with a review of personal qualities that street
educators need for working with street children. The module emphasizes that
communicating effectively with street children is vital to the daily activity of a street
educator, and that documentation helps in following the progress of street children and in
communicating with other agencies.

Module 3. Understanding substance use among street children. This module provides
information about the types and effects of substances that street children use, and the
problems that might follow. The Modified Social Stress Model is presented in detail as a
way of understanding the factors that influence substance use and other risky behaviours.
This model was tested by WHO Project on Street Children and Substance Use in many
countries during the pilot phase of these materials.

Module 4. Understanding sexual and reproductive health, including HIV/AIDS and
STDs among street children. This module defines sexual and reproductive health, and
various meanings that may be attached to sexual experiences. It also lists the various sexual
and reproductive health problems that street children face (including HIV/AIDS and STDs).
The Modified Social Stress Model is introduced as a way of understanding factors that
influence sexual and reproductive health problems.
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Module 5. Determining the needs of street children. This module describes the methods
that can be used to identify the needs and problems of street children. These methods help
in the assessment of individual street children and in the evaluation of the programme.

Module 6. Responding to the needs and problems of street children: general issues.
This module deals with different activities that can be undertaken by street educators and
organizations to support street children. Suggestions that may help street educators to think
of new, creative approaches that would be effective and appropriate for their community
have been provided.

Module 7. Teaching street children. The module provides information about teaching
methods, teaching aids and ways of planning educational activities. Selected topics are
presented as well.

Module 8. Selected health care needs for street children. Selected key interventions to
help in the prevention and treatment of substance use and sexual and reproduction health
problems, including HIV/AIDS and STDs are described. The last section deals with
providing care to an injured street child. The critical point is for the street educator to be
able to identify his or her own skills/limitations and refer street children for expert
assistance when appropriate.

Module 9. Involving the community. In this module the importance of involving the
community for an effective response to the needs and problems of street children is
highlighted. The importance of knowing about ‘rights and laws in relation to street children’
is also highlighted. Information on the formation of a Community Advisory Committee is
detailed.

Module 10. Implementing a street children project. This module outlines how a project
on street children can be planned. It explains how to define the problems that need to be
addressed, how to determine the overall goals of the project, and how to select the specific
activities that are needed to meet those goals. It will help trainees to understand the context
and purpose of the activities that are described in the earlier modules.

Each module is divided into separate sections. These are:

® Introduction. This provides a summary of what is contained in the module. Study this
information thoroughly before presenting it to your trainees. You could present the
objectives by writing the material on a board or on large sheets of paper, or if the material
is simple to understand you can summarize it verbally.

® Lessons: The lesson contains the issues to be covered in each module. Most lessons include
case examples of street children and street education in various countries. Although the
examples may come from an area that is culturally different from yours, the examples
illustrate facts, responses, or principles that are relevant for everyone concerned with street
children. They provide a useful focus for discussion on key points. Select local or more
relevant examples to enhance the training.
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® Learning activities: These are designed to integrate the knowledge and skills presented in
the section. These activities may be suitable for your trainees as they are, or they may need
some modification to make them useful for the trainees’ background and work setting. You
could ask the questions given in this section orally and discuss the answers, or you could
write them on a board and have the trainees write answers to them, or you could photocopy
the worksheets and give them to the trainees. You could also make up your own worksheet
using the activity that has been provided as a guide.

® Key messages. The key points of the module are mentioned here. These could be useful in
assessing whether the trainees have understood the key learning points and to cross check
whether any important point has been left out.

® Bibliography and further reading. These include references (for further reading) that can
enhance understanding of the subject matter. Additional references have been mentioned in
the trainer tips.




Working With Street Children

Who Is It For?

The entire package can be used to prepare new, adult volunteers and employees to work with street
children. It can also be an excellent preparation for older or former street children who want to
work as peer educators and in some cases peer counsellors.

Apart from new and inexperienced street educators, the following groups of people can also benefit
from street educator training:

® The training materials may broaden the understanding of experienced workers on various
issues of street life and may give them new ideas about additional ways of responding to the
needs and problems of street children. In particular, information on the Modified Social Stress
Model might be very useful for individuals who have been exposed to the many difficult issues
related to substance use and other risky behaviours and who are uncertain about how to address
the full range of these problems.

® The materials can also be useful for training people who plan or manage programmes for
street children and supervise street educators. You can select and adapt sections of the manual
to aid planners at national and regional levels. For such training, starting with the first module
(a profile of Street Children) can be useful in orienting planners to the life of street children,
as many planners may not have first-hand experience with them.

® You could also select certain modules from the complete package for training professionals
and workers in agencies that work with street children. Such training is sometimes called
staff development or continuing education. The same holds true for training workshops for
agency administrators, professionals and workers in law enforcement, research,
psychology, social work, welfare, medicine, nursing and other health care fields. Much of
the material could also be included in curricula for students of the above professions and
fields.

® People from different backgrounds come into contact with street children as part of their
normal work although they may not necessarily want to work directly with them, e.g. the
police, workers in detention centres and the military. There is the potential possibly that
training will positively influence their attitudes and behaviours towards these young people.
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Guidelines for Trainers.

Being a good trainer is not dependent on formal academic preparation. What is important is that
trainers have experience in working directly with street children and substance use, become thoroughly
familiar with the WHO Street Children on substance abuse workshop materials and methods, and
support the approaches described in the materials. Skills in facilitating group interaction and
participatory methods are also important. These skills can be developed over time if trainers are
motivated to try such approaches and are open to feedback. Patience and flexibility in working with
workshop participants are valuable characteristics of trainers. Basic respect for participants is essential
and a sense of humour has been found to be very useful!

® Empowerment.

Empowerment is one of the main themes of street education. Empowerment is the process of giving
people the power to choose and carry out improvements in their own lives. An essential part of
empowerment is helping individuals believe that they have the ability to accomplish goals that they
set for themselves. To make sure that this idea is communicated to future street educators, the
principle of empowerment should be reflected in the process and content of training. The process
suggestions discussed in the next section provide several ideas that can help you in doing this.

® Process suggestions.

e Street children themselves should participate in the planning and delivery of training
whenever possible. Street children are the best direct source of information about their lives.
Their involvement in the training process demonstrates that they have strengths that can be
built upon and that they are capable of working to improve their own lives.

¢ Find out what trainees already know. Ask trainees to make a brief presentation about their previous
experiences with street children or community development. In this way, you help the trainees
recognize that they already have valuable skills and knowledge that they can put to use as street
educators. You could ask them to help plan the curriculum, the order of the topics, and the methods
of presentation. They may already know what they need to learn and the best way to learn it.

e Do not rely solely on traditional lectures to train street educators. Active, participatory learning
experiences are necessary to master the material thoroughly. For example, on the first day of
training, take trainees to a central bus station, or marketplace. Ask them to talk to a few street
children, make detailed observations, and then to report the information that they have obtained.

e Use resource persons for selected topics. Resource people can add to the expertise that you
have, and increase awareness of the street children project among key people working in
your area. Street children could be useful and effective resource persons.

o Briefall resource persons you select on the methodology being advanced in these modules. Go over
the purpose of the lesson that they will facilitate and ask them to review the content in the guide.
Find out whether they have questions and discuss any additional information or approaches they
would like to offer. It is useful to discuss the teaching methods they would like to use, and how you
can assist them. This briefing process will ensure that the resource person understands your need and
that their lesson will be compatible with the content and approach used in the workshop.
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® Working with Attitudes.

Help trainees to examine their own attitudes about street children. Some may hold myths about street
children that might interfere with their work. For example, some trainees may believe that most
young people on the streets are helpless, abandoned children who need help to find their families or
other adult caretakers. Although this may be true for a few street children, many might have left their
families willingly and remain in contact with them.

Help trainees to examine their attitudes about street education. Many may see themselves as
charitable helpers or religious missionaries rather than as agents of empowerment. Street children are
unlikely to accept or trust individuals who do not respect them and who impose their own views.

® Recruiting Street Educators.

The most important quality for a potential educator is a sincere desire to work for the wellbeing of
street children. The candidate should be acceptable to street children. To ensure this, you could ask
street children to participate on selection panels or ask the candidates to interact with a group of
street children from whom you could get feedback. Other important qualities for trainees might be:

An ability to communicate with street children and professional colleagues.
A willingness to document work, either personally or with a literate partner.
A capacity to conceptualize, analyse, and solve problems.

An ability to work with groups.

e Previous work experience with street children.

Depending on the specific purpose of your project, you may want to select a mixture of
professionals, para-professionals, volunteers and former street children. Each member will have
something unique to offer to the project.

Where appropriate, screening potential trainees, possibly via an interview, can be helpful in selecting
trainees. Drug dealers, the seriously mentally ill, people who are known to exploit or abuse children,
and undercover agents of organizations need to be eliminated from the group.
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Preparing for training

® General suggestions.

Review roles and training needs of the participants.

Determine training priorities.

Set overall training objectives: Go over the objectives for each module. How do the
objectives fit the overall purpose and training needs of the participants you will be training?
Decide which modules/sections/lessons will be covered in the workshop: Topics can be
presented in many different ways. Read through all the modules first and then select the
particular topics that are appropriate for your trainees.

Match workshop content with the training needs of your participant group: For
example, training provided to the police should include some information about why
children are on the streets, the rights of children, and the local resources and services
available for street children which could serve as humane alternatives to imprisonment.
Prepare handouts: You could provide a photocopy of relevant pages to the trainees. Some
of the material that you would not be covering in the workshop could be given for self-study.
Determine facilitator/presenter for each lesson.

Choose training methods: Trainer tips for each module provide suggestions about how
each lesson can be offered. You will need to select and adapt methods so that it is culturally
appropriate and fits the needs of workshop participants. Methods that have been found to
be effective in enhancing the training process include those given below.

® Suggested training methods.

Demonstration.

Small group discussion.
Role play.

Individual work.

Street children panel.
Brainstorming.
Questions & answers.
Story telling.

Games.

Field visit.

Large group discussion.

® Learning aids.

Flip chart.

Photos, drawings and pictures.

Drama/poetry/music/dance.

These methods have been found useful in helping participants achieve lesson objectives.
‘Warm-ups’ (activities to introduce lessons or help new groups get to know each other),
breaks, and some form of energizers to motivate trainees to participate thereby involving
them in an active learning process. See Appendix for some examples of warm-up activities.
You may have other methods as well that you like and have used successfully.
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e Avoid monotony: Balancing group and individual work, active and passive methods,
written and thinking exercises, and the use of audio-visual teaching aids and field visits help
in keeping the training interesting. This helps trainees to remain focused. Each trainer tends
to find his or her own style of keeping participants involved. The active method such as use
of songs, games and energizers throughout the training enhances engagement and
participation.

e Feedback: An end of day or session wrap-up, in which positive and negative points of the
session are discussed, gives the trainers and the group instant feedback. The points made can
alert you to areas that need to be clarified and suggest ways to adapt the methods you plan
to use in the next session. Asking participants for feedback and your readiness to incorporate
suggestions help participants feel a part of the process. Experience of going through this
participatory approach can help them in their work with street children.
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® Trainer Tips for Each Module.

The training tips for each module provide ideas on the aims of training for different groups of
people, including street educators, street advocates, and managers. They also offer specific
training suggestions on selected lessons in each section to complement the general suggestions
given above. The tips in this part of the guide are given to stimulate your thinking about ways
in which you could adapt the exercises to fit your local situation. If training tips are not
provided for any lesson, it is suggested that you follow the general suggestions to create your
own lesson plan.

It is suggested that you keep notes about your workshop design and related plans for various
lessons that you actually implement. Many issues, such as the local culture, the profile of the
trainees and their specific training needs, and logistical issues, will, of course influence what
would work best in your conditions. Information on what is most effective in your local
situation will evolve as you try out and adapt the suggested approaches.

Some essential supporting resource materials.
Throughout the entire document, references are given for related materials. We encourage

street educators, street advocates and trainers to build a collection of resources to help in their
work.

® Resource material on how to facilitate a range of methods:

A guide entitled ‘Youth and Substance use Workshop, How to Create, Work with and Evaluate
Educational Materials and Activities with Young Street children’ (WHO/PSA 97.6) provides ideas on
games and activities that can be used with youth. It includes steps in facilitating warm-ups, role
plays, drama and music, photo stories, drawings and painting workshops, games, and cartoons. The
basic steps that are provided about each of these methods could be adapted easily for use in training.

10
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Module 1: A Profile of Street Children

Objectives.
After going through this module the trainees should be able to:

v’ Define street children in the context of their own culture.

v Describe the typical age and gender of a street child and the importance of identifying street girls.
v Explain why there are fewer street girls than street boys in their area.

v’ Describe reasons why street children live or spend time on the street.

v Describe the problems, basic needs and daily activities of street children in their community.

v Explain how street children survive on the street.

v’ Describe the strengths that street children have.

Training purposes of this module for different groups.

This module is particularly important for trainees who have not had much experience with street
children and do not know what life is like for them on the streets. Understanding why street children
live on the streets, how they spend their time and the many types of problems they face is crucial for
street educators and street advocates in their many roles. Both groups will also benefit from
considering why street girls may be less visible, and will get to understand their special needs. Such
an understanding is also pivotal for planners and managers because an increased awareness of the
existence and needs of street girls may stimulate them to work with these girls.

For new street educators this module lays the foundation for beginning their work. For experienced street
educators it can be a useful review and may serve as an introduction to a new approach to gender issues
in their work. It may also provide them with an opportunity to reflect on and share their experiences.

Lesson 1: Who are street children?
1.1 Street children?

® Purpose: To help street educators and other trainees agree upon a definition of street children
that is culturally and contextually appropriate.

® Suggested training methods: Ask participants to draw, select a representative photograph, or
write down their ideas about a street child. Ask participants to share their ideas. Read out and
discuss the broad definition of a street child presented in the module. Agree upon a working
definition of street children for the training (you may finally use a definition that has already
been agreed upon within your programme, but it is important that you let the street educators
think about their own definitions).

<= Trainer Note: In some places, the term ‘street child’ may have a negative connotation.
Remind trainees that they may need to adapt the term ‘street children’ so that it
is accepted locally.

11



Trainer Tips

1.2 The typical age and gender of a street child.
1.3 The importance of identifying street girls.

® Purpose:
o To assist trainees to explore the situation of street girls in their local areas, and understand
why there may be fewer street girls, as well as why street girls are less visible.
o Encourage trainees to reflect upon the different needs and issues experienced by street girls
and street boys.
o To encourage trainees to begin to explore how gender affects the situation of street children
in their areas and their approach towards working with them.

® Suggested training methods: To prepare for discussions related to gender in your area, check
with local universities, research institutes, appropriate sections of the government, or other
organizations for people who have worked specifically with street girls and could serve as
guest speakers for this lesson. The resource person(s) can share local experiences, issues and
needs of street girls and provide time for Questions & Answers. You or the resource person can
facilitate a large group discussion, asking trainees to consider such questions as:

e Who do street girls talk to?

Who do they trust?

Is it difficult for girls to talk with a male street educator?

At what age does the community believe that children should begin earning income?
At what age are girls and boys expected to live away from their parents?

What activities are considered appropriate for boys and girls in the community?

e Do people in the community feel differently towards street girls and street boys?

You could also employ small group discussion, asking trainees to discuss the same questions in their
respective groups and then share ideas with the large group. You and the group may identify that more
needs to be learned about the role gender plays in the lives of street children. You may want to consider
some additional experiential exercises using some of the community assessment methods (these will
be introduced in Module 5: Determining needs and problems of street children) such as
observation, interviews, or focus group discussions with community members, service providers and
street children themselves. Alternatively, for this introductory lesson, you may simply want the
trainees to identify what is known about how gender affects the lives of street children and to identify
key questions they would like to know more about. Ask each group to share their ideas for discussion.

It may be possible in your area to invite street girls to join the resource person to share their
experiences or to give suggestions on how a street educator could help them in their daily life. Before
deciding to invite street girls, carefully consider the comfort of the girls in this role, and the capacity
of your trainees to be respectful and sensitive to street girls as resource persons. It is vital not to put
the street children ‘on display’ in any way. Meet with the street girls before the session to discuss
their role and any questions or doubts that they may have. Prepare the group by discussing how to
be respectful to the street girls who may assist as resource persons in the training.

== Trainer Note: Remember that when discussing gender issues, it is important to respect local
traditions and culture. This lesson should be seen as an introduction to exploration of
how boys and girls are viewed and/or treated in the local culture, and how thinking
about such issues can change the way trainees will work with street children.

12
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Learning activity.
® Definition of street children

e Purpose: To help trainees understand that the term ‘street children’ can be interpreted
differently by many people and a commonly agreed upon definition facilitates
communication.

o Suggested training methods: Ask a small group of trainees to define street children in
their own words and present it to the whole group of trainees. Review the differences in their
definition and the common definition that has been agreed upon.

® Profile of street children.

e Purpose: Increase awareness of details about the lives of street children. Increase
understanding of descriptive statistical information (using numbers, percentages, averages
etc.).

o Suggested training methods: This exercise could be completed as individual work and
then discussed in a large group. It could be completed as a field activity. A ‘street children’s
profile form’ such as the one given in Module 1 under the learning activity could be used
for this purpose. Ask participants to go out to a place in the community where street
children spend time and ask them to make their observations quietly for a predetermined
period. They may take notes while ‘in the field’, or they could complete the form
afterwards. After the field activity, discuss what was observed, and what could not be found
out by just watching and listening, and compare what different participants noticed. Did
participants make any conflicting observations of the same situation? Ask trainees how they
used their different senses to assess what was going on in the location they visited.

o Additional points: This activity can serve as a useful introduction to the assessment
method, Observation, which is described in Module 5. The Street Childrens’ Profile
Form can be used in Street Children Projects (Module 10) to record information as it is
learnt through different methods.

® Reasons why there are fewer street girls in your community.

e Purpose: To help participants understand that the reasons for taking to the street may be
different for girls and boys, and to help them understand that there may actually be more
street girls than is apparent because they may be engaged in different kinds of activities.

e Suggested training methods: You could divide the trainees into small groups. Let the
members of these groups discuss the reasons as to why there are fewer street girls in their
community, e.g. characteristics of the child, family, community and society related reasons.
Then ask a member of each group to present the reasons to the entire group. Compare the
reasons given by each group.

13
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Lesson 2: Why do children take to the street?
2.1 Why are children on the street?

® Purpose: This lesson presents an overview of the major reasons as to why children are on
the streets.

® Suggested training methods: You can present the background information briefly,
stimulating the participants to consider the possible reasons why children are on the streets.
Or you can ask the group to brainstorm on why they think children are on the streets and
note the reasons on a flip chart.

Example from the Philippines.

® Purpose: To encourage participants to think about why children end up on the street in their
particular area. This example will help the group to identify possible reasons at different
levels. These assumptions need to be confirmed through a situation analysis using various
assessment methods (see module 5).

® Suggested training methods: The example can be given as a handout to participants, or
you can ask volunteers to read it out and ask participants to think about how the causes of
children taking to the street in the Philippines relate to the causes seen in their local
community.

14
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Learning activity.
® Why are there street children in your area?

This activity can be completed individually, in small groups, or through a large group discussion. An
attractive way of presenting the exercise would be to place a large exercise sheet in front of the group.
Make a drawing of a face in the centre as an illustration of children in your area. Ask the group to
brainstorm on reasons why they think street children are present in the local community. Select ten
reasons and write them on the exercise sheet. Discuss the relevance of various causes. Now ask the
group whether the reasons for girls and boys being on the streets in their community are different. If
the reasons differ, ask the group to discuss what causes these differences.

Challenge the trainees to explore responses such as ‘poverty’, by asking questions, e.g. “Why is it
that family A and B live side by side in the same slum and have the same very low income, yet only
children in family A are on the streets? ”

® Needs of street children in your community.
® Meeting the needs.

e Purpose: This exercise can be useful in helping trainees understand the relationship
between the basic needs of street children and the activities in which they engage. It will
also help them to appreciate that the needs that are felt by the street children themselves may
be different from those perceived by adults who wish to help them.

e Suggested training methods: follow general suggestions on training methods to create
your own plan.

® Positive and negative attributes of activities undertaken by street children.

e Purpose: To help the trainees understand that even the apparently harmful activities
undertaken by street children serve some useful purpose for them at least in the short term.

e Suggested training methods: Make a list of activities that street children undertake in an
effort to meet their needs. Divide the trainees into two groups; ask one group to give the
useful purposes that the activities serve and the other group to give the potentially harmful
consequences of the same activities.

Lesson 3: The problems of street children.

Purpose: To increase awareness of the range of physical, psychological and social problems street
children may experience and enhance understanding of the similarities and differences amongst the
types of problems with which street girls and boys cope.

Suggested training methods: Review the types of problems presented in the module and consider
local examples of the various types of problems described. If information about street children in
your area is available, you can draw upon this information in discussions with trainees: Otherwise
you can review the potential problems faced by street children in your area and discuss the type of
information which needs to be collected to understand their problems.

15
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To focus on the types of problems street children face, you could invite several guest speakers who work
with street children in various capacities, such as people who provide health care, social welfare and legal
services to share information and answer questions. Former street children could be invited to share their
experiences about the difficulties experienced on the street and how they coped with it.

= Trainer Note: Remember to meet the speakers you invite before the session to discuss their role
and any questions that they may have. Make sure they understand the objectives
of the lesson and have a chance to review the module. If former street children
are invited to participate as guest speakers, be particularly sensitive to any
concerns they might have about talking with trainees. It is also important to
prepare the trainees by discussing how to be respectful to the guest speakers.

You could set up a field activity to visit a health care facility to discuss the type of health problems
that are seen amongst street children. If health workers go out in the community to provide services,
you could arrange (if you have a small group of trainees) a field visit in the community with the
outreach worker.

Learning activity.
® Problems street girls and boys might face in your area.

Purpose: This exercise helps in enhancing the understanding of the similarities and differences
between the types of problems which street girls and street boys face.
Suggested training methods: follow general suggestions on training methods to create your own plan.

Lesson 4: How do Street Children Survive

® How do street children survive?

e Purpose: This activity helps the trainees to understand the pressures that street children
face in their attempt to survive.

e Suggested training methods: Role play a situation in which a new street child meets a
group of old street children inhaling a substance.

Engage the trainees in small group discussions. It is important for the trainees to get in depth understanding of
street life.

= Trainer Note: For this part, after you have read the background information, you can create a
lesson plan drawing on the methods introduced in this guide and on your own
experience. To make this lesson locally relevant, you may provide case studies
about the activities of street children in your area. You could also highlight
examples from the module in initiating discussion of the main points, such as
personal strengths.

16
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Module 2: Responsibilities of Street Educators

Objectives.
After the training in this module, the trainees should be able to:

v Describe the roles and responsibilities of a street educator.
v Describe the characteristics of an effective street educator.
v’ Name the essential knowledge, skills and attitudes for street educators.
v Describe the communication process.
v' Explain types of communication.
Demonstrate effective speaking and feedback skills.
v Describe the importance of establishing a working relationship with street children.
v/ Name two important aspects of understanding the world of a street child.
v Explain the importance of documenting work.
v/ Name three methods of documentation.
v" Explain the importance of confidentiality in record keeping.

Training purposes of this module for different groups.

This module helps street educators and others in understanding and exploring what being a street
educator actually means. It introduces the importance of training and self-assessment as an ongoing
process for street educators. This module is essential for the training of street educators (new and
experienced) and others working directly with street children. For new street educators it initiates the
process of training and self-assessment. Training is required to enhance knowledge, attitudes, and
skills and to seek personal growth and development. For more experienced street educators, it offers
a chance for review and possible reorientation of approaches, as well as a re-assessment of training
needs.

The module is useful for planners, supervisors, managers and street advocates (those with direct and
indirect responsibility for programming). The description of essential personal qualities and
responsibilities of street educators will help them in job descriptions, recruitment, supervision and
on-going support in the development of workers. The key concepts presented will orient planners to
programme approaches that guide ways of working with street children.

A careful review of the training needs of the trainees should guide selection of lessons. For example,
trainees may be comfortable listening and speaking to street children but may not have begun
communicating with the community (advocacy work) (lesson 2). Some projects have found the
lesson on mapping (lesson 3) particularly helpful for training of the Community Advisory
Committee members.
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Lesson 1: Responsibilities and characteristics of a street educator.
1.1 Responsibilities of a street educator.

® Purpose:To help participants think about the responsibilities of street work and the
characteristics (knowledge, skills, values and attitudes) needed to fulfil them.

® Suggested training methods: Briefly outline the definition of a street educator and emphasize
the importance of this role. To present various responsibilities, you could write a short
summary of each one on the board or a flip chart. Ask for a volunteer from the group of
trainees to state, for example, what ‘assessment’ means and why it is important. Refer to the
fuller description in the lesson as needed. Cover all roles of a street educator in this way, with
different people volunteering for each one.

If the participants are new to street education, you could invite experienced street educator(s) to join
the group for this lesson. They could briefly describe the nature of their work and answer questions.
This method could also be useful for planners/ managers/others as it provides a window on the daily
activities of a street educator.

To help participants begin to think about what is involved in being a street educator, ask them to
consider various characteristics that are required to become an effective street educator. You can ask
participants to write their answers so that they can review their responses after they have completed
the lesson and observe changes in their thoughts.

Sites using these materials in the pilot phase of the WHO project found that the discussion of the
terms themselves stimulated thinking about what makes a good street educator.

A participatory approach may be new for some participants. It may not be a part of their experiences
and training. In some cultures, for example, children are expected only to listen. The WHO Street
Children Project supports participatory approaches because they are effective in enhancing the
learning process. With street children, as well as other groups of young people, interactive ways of
working encourages expression of needs and ideas and can increase involvement in activities.
Employ group discussion to explore the meaning of participatory approaches. Ask the group to give
examples of participatory approaches. Ask how the method of lectures differs from a participatory
approach. You may choose to role play the different approaches.

To help participants understand the meaning of empowerment better, give them a specific example
of a street child in need of something. Ask the trainees how they could respond to the child in a way
that supports empowerment. Give them options if they do not come forth with clear ideas. Explain
how the example given enhances skills needed to evaluate alternatives and make decisions. You may
ask participants what kind of help is usually requested of them (by street children) and elaborate on
this.
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1.2 Characteristics of an effective street educator.
1.3 Knowledge, skills and attitudes.

® Purpose: To help participants understand the specific areas of information and types of skills
and attitudes that are necessary to work with street children, and to help them in assessing the
areas in which they would benefit from more education and training.

® Suggested training methods: With new street educators, you may want to ask the group to
brainstorm on key areas of information, skills and attitudes before they rate themselves on their
training needs. You could do this in a large group or small groups, by breaking the large group
into three small groups, each of which could be asked to come up with the types of
information, skills and attitudes relevant to their assigned task. Each group can then share their
ideas with the large group.

In case the trainees are not able to identify the key areas, discuss those that have been left unexplored.
This should include child and adolescent development, life on the streets, rights, laws and policies
with regards to street children, ethical guidelines on working with children, substance use,
reproductive health, mental health, physical and mental health problems, basic health care etc. In
skills, you could discuss building networks, gathering information, analysing, planning, negotiating,
leadership qualities, counselling skills, facilitating group discussion, crisis management,
documentation, record keeping and first aid etc. You should also name certain attitudes that street
educators should have, e.g. patience, ability to tolerate frustration, optimism, and an ability to
maintain confidentiality.
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1.4 Learning from experience.

® Purpose: To help participants appreciate that street educators and street children go through
stages in which changes take place as they work together, but that behaviour change is a slow
process and one needs to reflect and relearn continuously. To highlight this street educators
need to maintain a healthy personal outlook to cope with stresses of street work.

® Suggested training methods: Discussions will help to clarify values. You can present an
example of a street educator working with a street girl to reduce the risk of STDs:

Example: One street worker eventually persuaded a street girl to use condoms with her partner to
protect herself from sexually transmitted infections and unwanted pregnancies. The worker helped
the girl to obtain some condoms and talked with her about how to discuss the issue with her
boyfriend. Three months later, her boyfriend left the city and she fell in love with a different young
man. However, her new partner refused to use condoms and the girl was afraid to insist that he do
so. The street educator felt that all her hard work with the girl had been wasted.

o Employ the storytelling method to describe the situation.

e Ask participants to discuss whether the work of the street educator was wasted. If so, why?
If not why not? Ask how the example illustrates that change takes time and experience helps
in growth.

o Reinforce the point that experience never goes to waste if this does not come out in the
discussion by the participants.

e Focus on the many creative ways street educators have found to cope with their work.
Brainstorm on coping strategies which help street educators keep themselves going and
support each other.

® Additional point: This lesson highlights an important point. Planners and managers as well as
street educators need to explore ways to help street educators cope with the stresses on the
street. A supportive attitude amongst street educators is vital in this regard. Releasing tension
through talking about tough situations, recreation and taking time off (e.g. a brief vacation) has
been found by many street educators to be very helpful.
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Learning activity.
® Knowledge, skills and attitudes of a street educator.

e Purpose: This activity introduces important areas of information, key skills and appropriate
attitudes. This exercise provides an opportunity to discuss various terms and clarify them.

e Suggested training methods: Ask the participants to make a list of areas of information,
skills and attitudes that are important for street work. You can then add to the list if areas of
knowledge and skills that are locally relevant have been missed. You can follow-up by
asking participants what they learnt from this exercise. This self-assessment has been found
to be useful in helping street educators consider their personal training needs and share
them with programme supervisors and managers.

With more experienced street educators, this exercise can be a good review or may introduce a new
way to think about their current level of information, skills, and areas in which training would be
useful.

For planners, managers, and street advocates, this exercise can demonstrate the types of information
and skills that are needed by street workers to perform their duties. This understanding helps in
planning specific training if it is required for a street children programme.

e Attitudes based on limited experience.
e Learning from experience.
e Recognizing potential among street children.

= Trainer Note: This activity could be completed on an individual basis, as a small group
exercise, or via large group discussion. The written exercises can also be
completed as home work and brought back for discussion with the large group.
Ask participants to share any insights gained about the ways in which street
educators attitudes and behaviour help or hurt street children.
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Lesson 2: Communication.

2.1 What is communication.
2.2 The communication process

® Purpose: To understand the communication process and to emphasize the importance of
listening to street children.

® Suggested training methods: You could clarify the components of the communication
process by the method of role play. Ask two participants to enact a conversation on ‘how to
be a good street educator?’ Let the participants name their role in the communication
process. Ask the observer group to note the skills that help or hinder the listener in listening
carefully. Ask for feedback from the listener. Compare the points of similarities and
differences.

You could go over the main points about how to be a good listener as described in the training
module. Next, you could use the following additional activity to help trainees practice the skill of
listening.

Learning to listen* ...

Choose a topic to be discussed, or ask the group to select one. The topic should be such that
everyone can talk about it, e.g. “ if you could go anywhere in the world, where would you go, and
why?”” Or, “what do you think is challenging/easy about working with street children?”’

Divide the group into pairs. Ask each person to take turns to talk about the chosen topic. The
listener should show that she/he is listening by looking at the person who is talking, nodding or
showing other signs of encouragement when appropriate. He/she must not interrupt. Let each
person talk for a short time (3 or 4 minutes). Ask pairs to change roles after the set time.

Return to the large group, and ask trainees to talk about how much he/she remembers of what the
other person talked about. Ask trainees to discuss what it felt like to have the chance to talk
without being interrupted, and to listen without interrupting. Ask them what made them feel they
were being listened to. Ask if the listeners learned more by listening only.

Select a non-threatening question and ask trainee pairs to try the same exercise with one person
playing the role of a street child and the other a street educator. After a couple of minutes, have
the trainees exchange roles. Ask the trainees to give each other feedback as to whether they felt
they were listened to in the role of a street child.

Follow-up the role play in the large group by asking trainees to share what they have learnt about
their ability to listen and for tips if they have learnt to improve their skill in this area.

* Adapted from International Federation of Red Cross and Red Crescent Societies and World Organization of the
World Scout Movement. (1990). Action for Youth. Geneva.
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Learning activity.

Effective communication.

Non-verbal communication.

Listening, speaking and feedback skills.

‘Ice breaker’ (starter): Communication and observation skills.

= Trainer Note: The first and second activities may be carried out as individual activities and
later may be shared in the group. In the third activity, you can give another
situation that may fit your area/culture better for role play. Trainees can also be
asked to suggest situations for role play. Remind trainees that in the role-play
they can practice both speaking and listening skills. The fourth activity should
be role played. Allow time for discussion of the exercise and feedback amongst
the trainees on their communication skills.

Lesson 3: Establishing a trusting work relationship.

3.1 Importance of a trusting work relationship.
3.2 How to start building the relationship.
3.3 Understanding the world of a street child.

e Purpose: To assist trainees in understanding the importance of developing a trusting work
relationship with street children. To highlight that communication and an understanding of
the street child’s world is essential for building a trusting relationship.

e Suggested training methods: Where possible, you could ask an experienced street
educator to share his or her own experiences and answer trainees’ questions about the best
ways to get to know street children. If you or the trainees are just starting a project, it is
important to recognize that learning about the daily activities of street children will take
time. You may want to plan some field activities to spend time on the street observing and
building information about the language and the world (e.g. local map) of street children.
Remind trainees to take note of how the ‘world’ of street boys is different from the ‘world’
of street girls. For example, do street girls work and sleep in different places from the boys?

= Trainer Note: Refer to trainer tips for Module 5 for discussions on how to use observation as
an information collection method.
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Learning activity.

® Engaging: starting the process of building a trusting relationship.

e Purpose: The exercise in the learning activity may be a good way of overcoming the

awkwardness that a new educator would face in developing a relationship.

e Suggested training methods: Role play the situation by asking one trainee to enact the role

of a street child and the other the role of a street educator.

® The world of street children.

e Purpose: To help the participants understand that to deepen the relationship with street

children they will have to know their daily routine and the places that street children visit.

e Suggested training methods: One way to facilitate this learning activity would be to ask

trainees to work in pairs or in groups of three people to draw a map of the area where they
will be working with street children. Trainees who are new to street work may be familiar
with the major physical characteristics of the local area, but less familiar with the social
characteristics, such as where street children get food, sleep, use substances, go to work or
get medical help.

You may want to ask each small team to start this exercise by noting all the types of daily
activities of street children that they need to consider. To help stimulate their thinking, you
could ask trainees to look at the ‘map’ of the community where the imaginary case study
called Street Link exists (Chapter 1 of the PSA Monitoring and Evaluation handbook).

You could invite an experienced street educator to join this session on his or her own, or where
feasible with a small group of street children as resource people on information about where street
children carry out various activities.

® The language of street children.

e Purpose: The exercise in the learning activity lists several phrases that a street educator

would be often required to use in order to communicate effectively with street children.

Suggested training methods: You could do this as an individual exercise and compile the
answers of the whole group or you could ask trainees to complete the written exercise by
working in three small groups assigning each group one of the main topic areas (people,
places and activities). Each small group could share their ideas about the words or
expressions street children use in the large group.
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Lesson 4: Documenting your work.

4.1 Systems of record keeping and reporting.
4.2 Effective record keeping and reporting.

® Purpose: To highlight the importance of documentation and to describe different types of
recording. The lessons on documentation can aid trainees’ proficiency in completing
various records and increase their motivation to do so.

® Suggested training methods: You may want to start the lesson by brainstorming on why
keeping records is important. If local street children projects have already developed their
recording systems, you may discuss the use of the local forms. If trainees will be developing
their record keeping systems, you can help trainees review different types of forms. You
could also discuss the questions that the trainees may have regarding the Intake Forms as
well as other records.

To help you prepare to facilitate this lesson, it is suggested that you review the information in
Chapter 4 of the WHO guide to Monitoring and Evaluating Projects for Street Children, which offers
additional examples of routine records for potential adaptation and use in local project(s). The guide
is available from the Department of Mental Health and Substance Dependence in WHO (Ask for
“Street Children, Substance Use and Health: Monitoring and Evaluation of Street Children
Projects” Document Number: WHO/PSA/ 95.13).

Given overleaf is an example of an intake form that might be used in a program for street children.
Learning activity.

1. Existing records

2. Field visit

3. Intake form

= Trainer Note: Discuss the questions in the learning activity. This would clarify the concept of
record keeping and the issues involved in it.

25



Trainer Tips

26



Working With Street Children

27



Trainer Tips

Module 3: Understanding Substance Use Among
Street Children

Objectives.
After going through this module, the trainees should be able to:

v/ Name the types of substances street children use and the ways in which street children take them.

v/ List the common substances used by street children in their community.

v’ Describe the effects of substances.

v Describe the patterns and consequences of substance use.

v/ List factors that make substance use more likely or less likely according to the Modified Social
Stress Model.

Training purposes of this module for different groups.

This module is the key to understanding the approach WHO is using to substance use and the health
of street children. One of the foci of the training package is on the use of the Modified Social Stress
Model. This module explains how the Model can be used as a guide for assessing, preventing, and
reducing substance use among street children. It is important to include this module in training for
all participant groups to lay a foundation for better understanding of the factors that influence the
likelihood of street children using substances. It also introduces a way to assess these factors and
plan interventions.

Lesson 1: Types of psychoactive substances.
Lesson 2: Effects of substances on the street child.

® Purpose: To make the trainees aware of the variety of substances that may be used by the street
children, and to understand the different types of effects that substances may have.

® Suggested training methods: You may want to use a resource person (a reliable medical
service provider) to present the types of substances and answer questions about short and long
term effects, and special concerns for various substances. It is important to tailor the
information offered on the effects of substances so that it focuses on the substances used by
street children in the local area.

Learning activities.
Lesson 1. Types of psychoactive substances
1. Substances used by local street children.

2. Substances not described on the previous list.
3. Substance preference.
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Lesson 2. Effects of substances on the street child.

Effects of substances.
Other substances.
Role of substances in the lives of young people.

® Purpose: To make the participants aware of the wide variety of substances used by street
children and the range of effects that these may have. To encourage them to find out more
about substances used in the local area, particularly about unconventional substances or
combinations that street children use because of their availability or low cost. It is also
important to create awareness that street children use substances to provide for their unmet
needs or as an escape. Recognising this factor is crucial in providing targeted interventions.

® Suggested training methods: You could ask the participants to do the written exercise
individually after they have been given an opportunity to ask questions to the resource
person(s). Model responses could be displayed at the end of the session to enable the
participants to compare their answers.

Learning activity - page 19
(a) False
(b) Last bullet false

Lesson 3: Patterns of psychoactive substance use and their consequences.

® Purpose:
o To introduce different patterns of substance use.
o To assist trainees in understanding the potential risks at different levels and patterns of
substance use present to the street child and the ways in which the child’s life can be affected
by such substance use.

® Suggested training methods: Ask participants to describe various patterns of substance use.
This task can be worked on in the large group, in small working groups, or individually.

It is important to stress that most street children do not use substances intensively or for long periods
and it is unusual for them to experience severe dependence and physical withdrawal symptoms. It is
important to present information on substances being used and patterns of substance use by street
children in the local area. Similarly, focus the discussion on locally relevant consequences. Case
examples could be used to emphasize various points.

To discuss withdrawal, you could begin by discussing when people experience withdrawal and what
factors influence its effects. Remind trainees that the symptoms of withdrawal are generally the
reverse of the symptoms of intoxication. Focus your discussion on the withdrawal symptoms of the
substances or combination of substances that street children use in the trainees’ local area(s). The
table in the training module offers basic information on signs of withdrawal for the major groups of
substances. Information about the substances used in the local area will be critical to understanding
the potential withdrawal problems street children may experience.
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Example: Brazil.

® Purpose: This case example serves several training purposes. It highlights how the use of
substances by street children is strongly influenced by the environment in which the children
live. It shows the importance of considering factors in the overall environment as well as
characteristics of the individual when assessing the situation of street children as a group or
individually.

The situation presented in this case example may or may not be similar to your area. However, it can
be used in training to broaden awareness of the severe consequences that substance use can have for
individuals and the community. It also presents the gravity of the situation in communities where
drug syndicates wield considerable power.

® Suggested training methods: You can ask participants to read the example to themselves, or
one person could read it out loud to the whole group. You can ask the group to discuss their
experiences regarding issues e.g. environmental factors, that promote substance use in street
children.

Additional points: This example presents a realistic, but possibly upsetting situation. Be prepared
for some participants to react emotionally to this lesson, especially if they are unfamiliar with the
issues street children face in many places. Think before hand about how you could be supportive and
about how you could keep the group exercise going.

Learning activity.
® Sharing experiences.

= Trainer Note: Ask participants to discuss their experiences about substance use in small
groups.

® Raphael.
® Steven and Josie.

e Purpose: To offer additional training on understanding patterns of substance use amongst
street children and how to assess such patterns.

o Suggested training methods: You could ask trainees to refer to these cases to assess their
pattern of substance use. Individuals could be asked to volunteer responses to each question.
Each response can be followed by a group discussion.
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Lesson 4: Applying the Modified Social Stress Model in substance use.

® Purpose: To help trainees consider under what conditions substance use is more/less likely by
street children, according to the Modified Social Stress Model.

® Suggested training methods: With a large group, review what the lesson states about the
circumstances under which the Modified Social Stress Model says that substance use is more
likely. Encourage any questions and clarify any points about the Model.

== Trainer Note: In presenting the Modified Social Stress Model, it is important to help the
participants understand several key points:

The model demonstrates that substance use is a complex behaviour

influenced by many factors.

Looking at all six components at the same time is important in

understanding what a street child will do about substance use. Attending to

only one component is less effective than a more comprehensive approach.

There can be positive and negative aspects to each component of the model.

For example, related to substance effect, a negative substance use

experience may contribute to a decrease in use or less harmful use, as

opposed to pleasant substance use experiences that increase likelihood of

continued use. Similarly, with regard to Attachments, a close relationship

with a person who uses substances regularly or encourages a street child to

use substances can become a risk factor instead of a protective one. It is

important to stress that the usefulness of the model lies in carefully

assessing each factor as it relates to the situation of an individual street child

and to the community as a whole.

The model is a conceptual guide to factors which may contribute to

substance use risk for street children. The model is not a mathematical

formula which can be quantified to give an exact number value to represent

the risk of substance use.

The model highlights that vulnerability to substance use is greatest when:

e Stress levels are high and undesirable.

e Substance use is encouraged and accepted by the family, friends or the
community.

e The substance effects experienced by the user are perceived to be
positive and desired.

e Positive attachments are absent.

o Skills and coping strategies are weak.

e Resources are not available to the child.

Highlight that with this model of substance use, the likelihood that a

particular child will use substances will change from time to time.

Additional point: The model can be used to plan interventions at the individual and community
level with due consideration for each factor and their interrelationships. The assessment process is
introduced in Module 5: Determining the needs and problems of street children, and intervention
approaches are discussed in Module 6: Responding to the needs and problems of street children.
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Learning activity.
1. Your life graph.

® Purpose: This exercise helps the trainees to understand the concepts of risk and protective
factors that are central to the Modified Social Stress Model. It can increase awareness of how
it may feel for street children to be asked to talk about personal and sensitive topics. It also
helps participants become more aware of areas in their own lives that may influence how they
work with street children.

® Suggested training methods: This type of exercise, which asks trainees to think about
themselves, can be uncomfortable for some people. Ways to facilitate this exercise so that the
confidentiality of the personal information is protected are described below:

¢ You can ask them to do this as a private activity to be completed as a homework assignment.
One site found it helpful for trainees to talk over the exercise with a trusted person. You
could also ask the participants to work on the exercise in the workshop, but on their own.
Then you can facilitate a group discussion on what they learnt about the importance of each
factor as a result of the exercise. Plan one or two discussion questions to keep the discussion
focused. For example:

‘What new insights about risk and protection have you gained during our session so far?’
‘How are some factors both risky and protective at different times?’

o It is not necessary to ask trainees to share their personal histories with the group. Even
though you have not asked for it, some trainees may share their life experiences in the
discussions. Remind them to respect the confidentiality of any personal information that
may be shared during the exercise.

2. You and substance use.
® Purpose: To increase awareness of why people use substances.

® Suggested training methods: This exercise can raise many personal issues. Some people may
be comfortable talking about their own substance use experiences, but others may feel
uncomfortable. However, this process can be very powerful in increasing the understanding of
why people use substances and help street educators understand the use of substances by street
children in a better way.

To keep the focus on what is learnt from the exercise and respect the confidentiality of the
participants, you can ask them to work on this as homework, or they could discuss it with someone
they trust. To help all of them benefit from this exercise, be especially aware of creating a safe and
supportive environment for the exercise. Do not pressure anyone to speak if they are uncomfortable
about it. Remind the participants that the training cannot address their personal issues, and give them
information regarding resource people who could assist with this, such as a counsellor.

32



Working With Street Children

3. Normalization of behaviour and situations.

<= Trainer Note: It is important to help the trainees understand that certain substances may be
normalized in some subgroups, while they may be considered unfavourably by
the rest of the community. Emphasize the role of advertisements and other

promotional efforts in making the use of substances appear normal (routine and
desirable).

4. Applying the MSSM to the use of substances by a street child.

® Purpose: To introduce trainees to the process of case assessment, including assessment of
patterns of substance use, need for intervention and consideration of the situation of the street
child according to the six components of the Modified Social Stress Model. To provide
trainees with an opportunity to practice the case assessment process.

® Suggested training methods: You will need to review the case example to determine its
appropriateness for your group and relevance to their training needs. You can substitute another
case example which may be more specific to the situation of street children in your area. Any
example chosen should highlight each of the six components. One way to present this lesson
is to have participants review both the case example and the case assessment format as an
example of how to complete an assessment using the Modified Social Stress Model.

You can ask a volunteer from the trainee group to read or describe the situation of one of the street
children. The method of story telling can also be used to describe the situation of a street child. Other
creative methods, that of drama or making a story from a series of drawings could be used to depict
the vital information about the life of a street child. Trainees could be asked to prepare these stories,
dramas or drawings before the actual training session.

It can be useful to have some trainees work on assessing the situation of the same street child so that
the group can see how different people assessed the problems, strengths, and needs of the same street
child. Whichever method is used, ask trainees to take notes and complete the worksheet on their own.
After all have completed the worksheets, discuss how each part was completed. Discuss any
differences of opinion, asking trainees to describe how they reached their conclusions. If more
information is needed, the trainees who have developed the examples could be seen as resource
people to answer questions about the street child. You could also use the method of role play with
one trainee role playing the street child and another the street educator who is talking to the child to
learn more about his or her life.

You could ask trainees to read a selected description of a street child and complete the worksheet as
a homework assignment, if this method works for your group. Then you can hold the same discussion
about the process as described above.

If your group is more experienced, you could use a blank form, and have the participants assess and
discuss Raphael’s (or any other case example) situation, using the completed example as a reference
point for comparison and discussion.
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Module 4: Understanding sexual and reproductive
health including HIV/AIDS and STD
among street children

Objectives.

After going through this module the trainee should be able to:

v Describe basic facts about sexual and reproductive health and normal adolescent development.
v Describe the meaning attached to sexual experiences of street children.

v Describe risky sexual experiences among street children.

v/ Name the consequences of risky sexual behaviour.

v Outline the basic facts about Sexually Transmitted Diseases/HIV/AIDS.

v’ Describe existing perceptions about HIV/AIDS in the community.

v" Apply the MSSM to sexual and reproductive health problems among street children.

Training purposes of this module for different groups.

This module focuses on sexual and reproductive health issues. During the adolescent period,
biological changes may create emotional upheaval in the lives of a street child as is often the case
with most young people. At times ignorance and exploitation adds to their trauma. Hence,
understanding the sexual experiences of street children and the background in which the risky sexual
behaviours occur may be essential for any new street educator. In this module, the Modified Social
Stress Model is introduced as a framework that can be helpful in understanding how risk and
protective factors influence the likelihood of sexual and reproductive health problems. The Model
can also be used as a guide for assessing, preventing, and reducing problems related to sexual and
reproductive health among street children.

For new street educators, this module can help them begin their work with a better understanding of
the type of reproductive health problems street children may experience and the commonality of the
factors that influence street children’s vulnerability to these problems and those of substance use.
Experienced street educators may not have fully addressed issues related to the sexual and
reproductive health needs of street children in their work and may benefit from exploring this
information. The information in this module further elaborates the issues that street boys and street
girls experience in similar/dissimilar ways.

For planners and managers, as well as representatives of the Community Advisory Committee, this
module can help them recognize the need for programmes that address substance use, sexual and
reproductive health issues, as well as other health concerns of street children. Such awareness can
help them appreciate and support the additional training required to help street educators and others
prepare to respond to the multiple needs of street children. You may opt to provide this group with
more of an introduction to the issues and work more in-depth with street educators.

34



Working With Street Children

= Trainer Note: Talking about issues related to sexual relations may be new and possibly
uncomfortable for some trainees. Two resources listed below have background
information that can be helpful in preparing for the lessons in this module. 4n
introduction to sexual health provides information along with exercises towards the
development of basic communication skills that are required in talking about sexual
issues. Since trainees may have strong feelings about sexual behaviour among street
children, you may have to give them time to discuss their feelings during the training
programme. Emphasize how having a non-judgemental attitude with street children
in the area of sexual relations as well as other areas of their lives would be helpful
in promoting healthy behaviour. The counselling resource listed below has
information on the benefits of a non-judgemental approach.

Resources related to Sexual and Reproductive Health.

® An introduction to sexual health, International Federation of Red Cross and Red Crescent Society,
Geneva, Switzerland, 1995, is designed for trainers who want to introduce discussion about sexual
health, but may not be sure where to start. It gives a framework for planning, implementing, and
evaluating sexual health training. The guide includes activities which can be adapted for training and
a resource list. To order, contact An introduction to sexual health, International Federation of Red
Cross and Red Crescent Society, Geneva, Switzerland, 1995. PO Box 372, CH 1211 Geneva,
Switzerland.

o Counselling Skills Training in Adolescent Sexuality and Reproductive Health: A Facilitators Guide.
Document No. WHO/ADH/93.3, WHO, Geneva, Switzerland, 1993, provides detailed information
about counselling skills in adolescent sexual and reproductive health. It has a section on sexual
maturation and behaviour which can be useful for the discussion suggested above.

Lesson 1: Sexual and reproductive health.

<= Trainer Note: If the trainees have had no previous education or training about sexual
maturation and sexual behaviour among boys and girls, you may want to
invite a guest speaker who works in the area of sexual and reproductive
health. Experienced street educators could be asked to act as resource persons
to explain the meaning attached to various sexual behaviours.

Learning activity.
Sexual meaning of experiences among street children.

e Purpose: To provide trainees with an understanding of issues and needs of street children
which adds to the basic information about sexual growth and development.

e Suggested training methods: This activity could be carried out as a small or large group activity.
Experienced street educators could point out the practices that are common in the local area.

<= Trainer Note: The discussion could lead to feelings of distress in some participants,
especially if they are unfamiliar with the issues street children face in many
places. Think beforehand about how you could be supportive and about how
you could keep the group exercise going.
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Lesson 2: Risky sexual behaviour among street children and their consequences.

o Purpose: To help trainees to identify behaviours that may have dangerous consequences for
street children.

e Suggested training methods: Divide the trainees into small groups. Ask each group to make
two flip-charts, one mentioning risky sexual behaviours and the other, their consequences.
Discuss each chart in the larger group. Add any points that were missed, particularly if they
have local relevance.

Learning activity.
1. Risky sexual behaviours among street children.

= Trainer Note: This activity could be carried out individually or in a group. Emphasis should
be placed on what has been heard or noticed in the local area.

3. Rose and Joyce.

= Trainer Note: Ask participants to complete this exercise on their own and then discuss the
issues in the larger group.

Lesson 3: HIV infection and AIDS and other Sexually Transmitted Diseases.

== Trainer Note: New trainees particularly are likely to have little education or training about
sexual maturation and sexual behaviour among boys and girls. You may invite
a medical service provider who works in the area of sexual and reproductive
health as a guest speaker. It should be emphasized that symptoms of HIV
infection are not very specific to this condition and can occur in other diseases,
so the diagnosis is made only after a blood test.

Learning activity.

1. Local names of various STDs.
2. Describe some of the common beliefs that exist on HIV / AIDS in the population.

== Trainer Note: These activities could be carried out as group discussions.
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Lesson 4: Applying the Modified Stress Model (MSSM) to sexual and
reproductive health including HIV/AIDS and STDs.

e Purpose: To introduce trainees to the Modified Social Stress Model which can help in
organizing information regarding risky sexual behaviours.

e Suggested training methods: As you discuss each component of the model (also see training
tips on Module 3), ask trainees to share their ideas about risk factors they think would make
street children more/less vulnerable to sexual and reproductive health problems locally.

Learning activity.
1. Case Assessment: Addressing Sexual and Reproductive Health issues.

e Purpose: To introduce trainees to the process of case assessment, including assessment of
patterns of sexual behaviour, and the need for help in planning contraception. To help in the
assessment of the situation of the street child according to the six components of the Modified
Social Stress Model, determination of need for medical services, and formulation of initial
action plan based on information in each of the preceding areas.

e Suggested training methods: Review the methods used to facilitate training on how to
complete the case assessment process in the learning activity of the previous module. Draw on
the case assessment of Tohit as suggested in the training module. Prepare additional local case
studies as needed for trainees to practice the assessment of sexual and reproductive health
issues. Include case studies for both street boys and street girls.
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Module 5: Determining the Needs and Problems
of Street Children

Objectives.
After going through this module, the trainees should be able to:

v" Explain the importance of assessing the situation of street children.

v Explain two ways of formulating questions.

v" Open and closed ended questions.

v Prepare a tool for assessing the situation of street children.

v’ Describe the appropriate methods for collecting information about street children.
v' Analyse the collected information.

v Prepare an action plan using the information.

Training purposes of this module for different groups.

This module would help street educators, street advocates and others in understanding why assessment
of the situation of street children is an important step in the methodology suggested. This module is
particularly important for planners and project managers because it presents a range of methods that
can be used to collect data on street children. For those who participate directly in the assessment, it
will help in understanding different methods of assessment and will serve as an introduction to how
the assessment with street children and service providers should be conducted.

Information on Street Children Question Menu (Menu A) and Service Providers Question Menu
(Menu B) is essential for street educators and street advocates because they may have to select and
modify the questions for focus group discussions, interviews, and surveys. The amount of time you
devote to this module will depend on the amount of experience trainees have had in communicating
with street children and service providers individually and in small groups.

= Trainer Note: If trainees are unfamiliar with the physical and social characteristics of the area
where they will be working, it would be useful to understand the process of
making a ‘map’ (Module 2) before starting with the assessment methods. The
communication exercises (Module 2) will assist trainees in developing the
skills required for listening and posing questions and skills that are necessary
for assessment.

38



Working With Street Children

Lesson 1: Assessing the Situation.

® Purpose: To emphasize the need to collect information about the situation of street children as
the first step in planning a project for them.

® Suggested training methods: To introduce this lesson, you can ask the group to brainstorm on the
reasons why different kinds of information are needed to plan projects for street children. Write all
the reasons on a chalkboard or large piece of paper. Suggest the ideas listed in the introduction to
lesson 1 if trainees do not mention the ideas. Next, ask participants to glance through the list and
select the three most important reasons. Everyone can get up and do this at the same time if this fits
in with your culture and training situation. It makes the activity lively and informal. After everyone
has put a mark next to three reasons, everyone can look at the list and see which ones have the most
marks. This should stimulate discussion about the importance of information.

This information is best collected either directly from street children, their families and service
providers or indirectly from printed material. The information and perspective of street children
themselves is critical for an understanding of their needs because their perspective may be different
from adults. Service providers are key sources of information about what kind of health, education and
other services are already available to street children, and whether street children are utilizing them.
They can offer ideas on gaps in services and potential barriers that may prevent street children in
making use of such services and how to overcome these gaps/ barriers. Further, they can discuss their
own willingness and readiness to provide various services that might be needed, such as health care,
education, or aid with family reunification. By collecting data from street children and service
providers, the trainees can compare the perspectives of the two groups and hence may acquire a
comprehensive picture of the situation of street children in the local community. Data from both groups
will be critical in understanding the needs of street children and the feasibility of potential responses.

= Trainer Note: Since the information sought is personal in nature, certain ethical restraints need
to be maintained such as providing information regarding the purpose of data
collection before asking questions, taking consent, and ensuring confidentiality.

Now you can move on to exploring further what kind of information is needed. It can be useful to
invite a guest speaker, such as a local counsellor or health worker, or experienced street educator to
discuss this. Look for people who have experience in carrying out assessment of substance use or
other health issues in street children. Make a list of areas in which information about street children
is required. Discuss the best ways in which information that is needed can be obtained in your culture.

Learning activity.
1. Purpose of the assessment of street children’s situation.

<= Trainer Note: This activity could be carried out individually or in small groups, and could be
followed up by a general group discussion

2. Identify secondary sources of information about street children.
= Trainer Note: Possible sources of existing information about street children should be

identified during a brainstorming session. This should be followed by a field
visit to some of the identified places.
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L

esson 2: Asking questions.

Purpose: To realize the importance of framing appropriate questions and to develop the skill of
asking questions that encourage street children to talk more freely. To increase trainees’ awareness
of important issues in the lives of street children by reviewing the lists of sample assessment
questions suggested in the module. To familiarize participants with the Modified Social Stress
Model as a way to collect and report information about the situation of street children.

Suggested training methods: In some cultures, topics such as sex, substance use and other related areas are
too sensitive to be talked about openly. Questions relating to such topics may not be asked in a group. These
subjects may make street educators and others feel uncomfortable. It is important that the way of asking
questions of a potentially sensitive nature within a given culture be discussed, to fully understand their
behaviours and the context within which these behaviours occur. The activity that follows may be added to
the workshop to help trainees become more comfortable in talking about sexual topics with street children.

Activity - Saying the Words*.

® Purpose: To familiarize trainees with words that street children may use to describe sexual
behaviour and related sexual and reproductive health topics and to help overcome their
hesitation in saying some of these words. To identify how the use of some words reveal a
person’s cultural/ personal attitudes, thus showing that different groups tend to use
language in a way that is comfortable to them.

Groups size: The whole group, up to 25 people Time: About 40 minutes

® Suggested training method: Explain that street educators need to understand the words
street children commonly use in discussing sexual health issues to be able to communicate
effectively about such issues. Let the trainees know that most people have some difficulty
in using sexual words so that they know that they are not the only ones who feel hesitant!

Divide the trainees into small groups of three to four participants. Share a word related to sexual
and reproductive health with each of the small groups. Ask the small groups to speak out all the
words they know with similar meanings.

= Trainer Note: Suggested words could include pregnant, breasts, vagina, penis, and sexual
intercourse. You will need to select words that are acceptable within your own
culture and situation. Remind trainees that in their work with street children,
they will need to discuss sexual topics in ways (for example, on a one-to-one
basis or in same-sex group) that are acceptable to their local situation.

When the participants have run out of words, ask them to return to the large group. The large group
can identify the words that might be used by various groups of people, e.g. doctors, adults with each
other or street children with each other, street girls or street boys, and groups of all ages and sexes.

Ask the trainees to think about and discuss the cultural and sexual attitudes that are revealed in
the language we use.

* Adapted from an activity in An introduction to sexual health, International Federation of Red Cross and Red Crescent
Society, Geneva, Switzerland, 1995.

40



Working With Street Children

A Resource for training about introducing discussion on sexual health.

An introduction to sexual health, International Federation of Red Cross and Red Crescent
Society, Geneva, Switzerland, 1995, is designed for trainers who want to introduce discussion
about sexual health, but may not be sure where to start. It gives a framework for planning,
implementing, and evaluating sexual health training. The guide includes activities that can be
adapted for training and a resource list. To order, contact An introduction to sexual health,
International Federation of Red Cross and Red Crescent Society, Geneva, Switzerland, 1995.
P.O. Box 372, CH 1211 Geneva, Switzerland.

Present the concept of open-ended questions to the trainees. Highlight points as noted in the text
and share examples of questions that get a “yes” or “no” response easily.

You could employ role play to get trainees practicing the process of talking with a street child to
gather information. To prepare for the role plays, select one of the case examples presented in
Modules 3 or Module 4, or create your own case examples of street children. One person can play
the role of the street child and another trainee can assume the role of the street educator. The
exercise could be carried out in front of the large group or in small groups.

To help trainees prepare for this exercise, ask them to identify several key questions for the role
play interview. Trainees can do this in small groups or in the large group. After each role-play, give
the players a chance to share how it felt to be in the role and what they learnt. The person playing
the role of the street educator could ask for feedback on how he/she carried out the interview. The
whole group can discuss what was learnt and what other sources of information in your area could
provide additional material.

Present the Modified Social Stress Model as a way to help street educators decide on what kind
of information they need. You can write each major component as a heading on a single large piece
of paper and place the sheets around the room to highlight the points as discussed. For example,
one piece of paper may have, ‘A child’s level of stress’ written across the top.
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Question Menus: Introduce the Question Menus for Street Children (Menu A) and for Service
Providers (Menu B). Both menus include questions related to components of the Modified Social
Stress Model. Highlight the following key points:

e Menu Questions can be adapted for use in focus group discussions, interviews and surveys.

e Different types of questions will fit best with each assessment method.

e (Questions on the menus are examples that may need to be adapted to fit local situations/
culture.

e New and additional questions may be developed locally to reflect the local reality.

e Words or phrases should be clear and appropriate for those who will be asked the questions.

e [t is usually better to phrase questions in the third person when questions of a sensitive nature
are to be asked in a group setting. Posing questions indirectly does not put individuals in an
uncomfortable position and is likely to yield more information.

= Trainer Note: Remind trainees that where menu questions are used for surveys or interviews
direct questions are appropriate.

The menus can be reviewed in workshop training sessions, assigning tasks related to the menus as
individual or small group work. Or, tasks can be given as homework assignments and discussed in
the next training session. Experiences with the use of homework assignments vary quite a bit among
street children projects; some have found it to be very useful and others have found that trainees just
don’t have the time for such assignments or that they seem to learn more through the group process.
Both methods have been found to be workable. Evaluation of the training sessions can give you
feedback on the method that works best with the group that you are leading.

Ask trainees to point out similarities and differences between the questions for street children and
those for service providers. Discuss with trainees why it is important to collect information from
both groups mentioned above. Use the small group method and ask each group to select one area for
review. Participants could be asked to agree on five questions they think are important and adapt
them as needed. Each small group can share their questions with the large group. You might also use
this module to finalize the questions to be tried out for assessing the views of street children or
service providers.

Draw the attention of the trainees to the WHO document, Monitoring and Evaluating of Street
Children Projects as an important resource material. Chapters 3 and 7 of this document provide
valuable information on basic methods that can be used for monitoring and evaluating the
community.

= Trainer Note: It is suggested that you read Chapters 3 and 7 as basic preparation to assist in
providing training on assessment methods. You may want to photocopy Table
7.2 Advantages and Disadvantages of Various Data Collection Methods in the
guide as a handout for trainees.
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Learning activity.
1. Identifying assessment questions.

= Trainer Note: The written exercise can be completed as an individual activity which can then
be discussed in the large group, or you could ask the group to form small teams
to work together to write questions they would like to ask street children. Each
team can then present their questions to the large group.

2. Asking questions.

= Trainer Note: Ask two trainees to read out the parts of the girl and the street educator as
presented in the sample dialogue. Next, ask the group to discuss how well they
thought the questions in the dialogue worked to gather information. For
example, ask them whether they felt that some of the questions suggested that
the street educator had assumed what the street child felt instead of being open
to the child’s actual emotions. Ask trainees to offer other ways in which they
might have posed these questions.

3. Asking open-ended questions.

== Trainer Note: You could form small groups and ask trainees to work together to complete the
exercise. Ask each group to share the open-ended questions that they develop
with the large group.

Lesson 3: Methods of collecting information.

® Purpose: To provide trainees with details about various methods of collecting information
including how these are planned and conducted. To help trainees analyze the appropriateness
of various methods for the local situation.

® Suggested training methods: Introduce and describe each method using the points presented
in the training module. Allow time for questions and discussion of each method. Review the
methods for their suitability in the local context beforehand as it will assist you in answering
questions regarding their appropriateness or feasibility.

Emphasize that focus group dis